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Dr. Janet A. McLeavey served as Head of the Department of Mathematics, United States 
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Coast Guard Academy from 1974-79 and 1989 to present.  In 2020 she received the 
Clayton J. Thomas award given to a military Operations Research (OR) professional for 
sustained, outstanding performance as a practitioner in the profession of military OR.  
This interview was conducted on 3 December 2020 via Zoom. 
 
MORS ORAL HISTORY 
Interview with Dr. Janet A. McLeavey  
Dr. George Akst, Dr. Bob Sheldon, Fellow of the Society (FS), and Mr. Don Timian, FS, 
Interviewers 
 
Bob Sheldon: First of all, tell us your parents’ names and where you were born 
and raised. 
 
Janet McLeavey: My parents were Andrew and Margaret Olexson.  I was born and 
raised in Brooklyn, the youngest of six children -- four brothers 
and a sister. 
 
Bob Sheldon: Tell us how your parents influenced you, in your academic 
decisions or career decisions or lifestyle decisions.   
 
Janet McLeavey: First of all, I always thought of my parents as very loving, honest, 
and hardworking people.  I think those characteristics were major 
influences in my life.  My dad and mom met in the coal region in 
Pennsylvania.  I like to joke that I am a “coal miner's daughter.”  
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But when the mines shut down and the Depression set in, they 
moved to Brooklyn, hoping for work.  During World War II, my 
dad worked at the Hoboken shipyards where they were building 
troop transports.  He became a supervisor of one of the lines and 
had some great stories about his experiences there.  It was quite a 
commute from Brooklyn to Hoboken.  At the end of the war, he 
was able to use his electrical and mechanical skills to find another 
job, so the family stayed in Brooklyn.  He was an avid reader, and 
that influenced me.  He probably would have been a great PhD in 
History, but he never had the opportunity to finish high school.  
My mother was creative and very intelligent, a wonderful role 
model.  She taught me about numbers at a very early age.  I was 
fascinated by their patterns and how numbers worked.  She 
treasured education.  She thought it was one of the best gifts you 
could receive in life.  This greatly influenced me.  She was the one 
who encouraged me to go to college and, when I was having 
second thoughts about finishing a PhD, she convinced me to 
complete it.  I'll be forever grateful to her. 
 
Bob Sheldon: You said your dad was an avid reader.  Can you give examples of 
the kinds of things he liked to read? 
 
Janet McLeavey: He was a history buff.  That's why I say, “He would have made a 
great PhD in History.”  I remember hearing about the Sons of 
Liberty as well as the Egyptians and Babylonians.  He particularly 
loved the history of the American Revolution and Civil War.  He 
was a great historian. 
 
Bob Sheldon: Where did you go to school: elementary school, middle school, and 
high school? 
 
Janet McLeavey: Living in Brooklyn, there were public schools all around, but my 
folks decided that I would go to St. Malachy’s, a Catholic school.  
It was definitely the good old days of Brooklyn.  From there I went 
to St. Agnes for high school.  That was also in Brooklyn, and it 
was an all-girls school.  I guess I was in a pattern, because then I 
went to St. Joseph's College, which was all-women. 
 
Bob Sheldon: When you were in high school, what were your favorite 
academics?  Did you have any activities other than pure 
academics? 
 
Janet McLeavey: I'll start with my favorite academics, and that of course would be 
math.  I had a math teacher, Sister Margaret Angela, Congregation 
of the Sisters of St. Joseph (CSJ), who was probably one of the 
most dynamic, inspiring, enthusiastic persons that I’ve known.  
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She made solving algebraic equations seem like the greatest 
adventure.  Her approach was very helpful in preparing for the 
Regents exams, which were a New York state requirement at that 
time.  I had two years of algebra, one year of trigonometry, and a 
full year of geometry.  I absolutely loved geometry.  It was 
probably my first introduction to what I call “real” mathematics.  
You started with definitions.  You learned theorems, how to prove 
theorems, and how to use one theorem to prove another.  It was 
just sheer joy.  As for other activities, I was in the glee club.  When 
the orchestra needed a bass fiddle, they taught me how to play it.  
The bass was big enough that it felt like a companion.  Whenever 
we had performances at other locations, I'd have to get a friend, 
and together we would take my bass fiddle on the Brooklyn buses 
to get there.  I'm glad they didn't charge us an extra fare for 
bringing the fiddle along onboard.  We didn't have athletics, which 
was one of the things I missed.  Being raised in Brooklyn, I was an 
avid handball player.  I think every game you played in Brooklyn 
had a ball involved.  There was punch ball, handball, stoopball etc.  
I definitely would have loved to play sports in high school. 
 
Bob Sheldon: Did you continue with your musical passions later on in life? 
 
Janet McLeavey: I used to play the guitar, and then, as they say, “life got in the 
way.”  It's on my “to do” list when I retire, to get back to playing 
the guitar. 
 
Bob Sheldon: Your decision of a college, was that just a natural outgrowth of the 
high school you went to, to go to a Catholic college? 
 
Janet McLeavey: Yes, it was.  I was offered a scholarship to St. Joseph’s College, 
and I had a Regents scholarship, so it made tuition affordable.  
Also, it was a commuter college, so I didn't have to worry about 
room and board.  All of these factors definitely helped make the 
decision.  As I look back, I wonder if I would I have chosen a 
women's college again?  In this day and age, probably not.  But 
when I was in school, I think it was actually very beneficial as it 
gave me many women role models.  Each one gave me the 
confidence to assume that it was okay to be a woman and do 
scholarly work. 
 
George Akst: I have a follow-on question.  In New York City, there are plenty of 
local commuter colleges that are very good and free, essentially.  
Did you consider any of those?  There’s City College, where I 
went to school, or there's the City University system across the 
whole city, all of which were free at the time. 
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Janet McLeavey: You raise a good point, but as I mentioned, the natural outgrowth 
of my high school was a Catholic college. 
 
Bob Sheldon: What was your major in college? 
 
Janet McLeavey: As an undergraduate, I sampled three or four different majors, but I 
always continued taking math classes.  As I got to my senior year, 
I realized that I loved math, so I completed a math degree.  I 
almost ended up with a double major in math and history.   
 
Bob Sheldon: Did you have any favorite professors from your undergraduate 
program? 
 
Janet McLeavey: Yes, Sister Joseph Damien, CSJ.  She was a scholar and passionate 
about history.  She loved teaching and she loved her students.  
Besides the love for history that my dad had given me, she was 
definitely influential in why I almost ended up majoring in history.  
She has always been an inspiration to me.  The days that I walk 
into a classroom, a little tired, and not sure if I am up to teaching, I 
channel her energy and enthusiasm.  I will always be grateful to 
have had such a powerful role model.  
 
Bob Sheldon: When you major in math, you're usually either applied math or 
pure mathematics.  Did you lean towards one side or the other? 
 
Janet McLeavey: I've always had an interest in applied math, but our options were 
limited.  So, it was a pure math degree. 
 
George Akst: Most universities have a reasonable selection of applied math 
courses.  I got a degree in mathematics; it wasn't pure mathematics 
or applied math.  But I did tend toward the pure math.  Did you not 
have options in applied math or was that just your choice to go the 
pure math direction. 
 
Janet McLeavey: There definitely weren't many options, because the college was 
programmed to grow mathematicians who would eventually teach.  
Pure math was probably the fastest way to that teaching degree.  
St. Joe’s gave me a tremendous education. 
 
Bob Sheldon: What were your inclinations when you graduated? 
 
Janet McLeavey: I wanted to get a graduate degree and then teach mathematics.  I 




George Akst: So, you were at your senior year looking at graduate schools.  
What were your thoughts, and how did you ultimately end up 
choosing Indiana?  That's a far cry from Brooklyn. 
 
Janet McLeavey: In my junior year of college, I found summer internships at 
Colorado State, Indiana, and Harvard Universities.  I applied for all 
three.  I was accepted for the internship at Harvard.  It was right 
there in Boston, a chance to go and study at Harvard, so I took that 
one.  But learning about Indiana and how well ranked its Math 
Department was made it natural to consider when I was looking at 
graduate programs.  Indiana University offered me a teaching 
assistantship, which meant funding.  At that point in my life, that's 
what I needed to continue my education. 
 
George Akst: Did you have any thoughts on a particular focus area in 
mathematics when you first entered Indiana?  Or did you pretty 
much just run the gamut of various areas of pure math before you 
settled on Complex variables? 
 
Janet McLeavey: Yes, I think this was similar to what you may have experienced at 
Illinois.  You had certain courses required in your first year, so I 
took Algebra, Topology, and Real Analysis. The first year was a 
foundation and an introduction to the main areas of pure 
mathematics.  I liked the analysis side of math, so I took more 
courses in Real Analysis, which then led to Complex Analysis.  I 
took a course in Complex Analysis with Glenn Schober, and his 
enthusiasm for this subject was very engaging.  He suggested a 
topic for research, which seemed interesting, so I pursued it. 
 
George Akst: So, you chose your advisor and your thesis topic during your first 
year of grad school? 
 
Janet McLeavey: No.  This might have been closer to my third year. 
 
George Akst: What was the graduate program like at Indiana?  What were your 
requirements along the way to get your degree? 
 
Janet McLeavey: I don't remember all the courses that were required, but I do 
remember that you had to take written exams in at least three or 
four areas in order to be formally accepted into the PhD program.  
In addition, you had to pass oral exams.  It was quite rigorous.  
Also, two languages were required.  I had already studied French, 
so I then began studying German.  I did that just to be accepted and 
before starting a thesis. 
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George Akst: Let's talk a little bit about your advisor and your thesis and the 
work you wound up doing in your research. 
 
Janet McLeavey: I'll start by saying, this was the 1970s, which is close to 50 years 
ago, so, my memory is a little bit vague.  Also, after I earned my 
PhD, I shifted my interests away from this area.  My thesis topic 
was based on the Bieberbach conjecture which concerned bounds 
on the magnitude of the coefficients of the complex series 
expansion of analytic, univalent functions defined over the unit 
disc.  For example, the magnitude of the second coefficient, |𝑎2|, 
would be less than or equal to two, and in general, |𝑎𝑛| would be 
less than or equal to 𝑛.  Glenn Schober suggested looking at these 
functions and to use quasiconformal extensions beyond the unit 
disc over the whole complex plane.  Perhaps bounds for this 
extended range of quasiconformal mappings would, in the limit, 
give insight into the solution of the Bieberbach conjecture.  It was 
useful that I had studied German, since much of the research in this 
area was published in German.  Because I had always been 
interested in applications, I naively asked Glenn “Where is this 
used in the real world?”  He sat back in his chair, laughed, and then 
said, “We don't ask questions like that in pure mathematics.”  
[Laughing] It was probably at that point that I realized that I should 
be an applied mathematician.  I had come this far, so I decided to 
complete my degree, and then look into another area.  Also, 
applied mathematics does grow out of theorems that are originally 
proven in pure mathematics. 
 
George Akst: Did you ever solve that particular question?  Has it ever been 
solved in the originally stated form? 
 
Janet McLeavey: I did get results for the quasiconformal extensions, but the general 
case was solved by Louis De Branges in 1985.  It was quite an 
accomplishment.  He definitely has my admiration. 
 
George Akst: So, you graduated from IU with a degree in Complex Variables.  
Now what? 
 
Janet McLeavey: Now it's 1972, and as you're aware, the job market for 
mathematicians was terrible and worse for a female 
mathematician.  Up until graduate school, I never thought about 
gender discrimination.  I had gone to an all-girls high school and 
all-women's college.  I had many women role models as well as 
strong women in my family.  There was never a doubt that a 
woman could work in this field.  Graduate school was the first time 
that I ever had a professor ask me, “Why would a woman want to 
be in a PhD program when a man could be here instead?”  
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Fortunately, I had fairly good self-esteem, so his comments didn't 
bother me.  But it woke me to the fact that maybe there were some 
people who thought differently.   
 
Getting back to the applications.  In 1972, I really don't think I 
exaggerate when I say that I sent out well over a hundred resumes 
to different colleges and universities.  Nothing came of them.  In 
the meantime, I met my husband Dennis at Indiana, and of course 
that was the start of our joint career story.  His degree was in 
Production Management and Industrial Engineering.  So, as I fell 
in love with him, I also fell in love with the work he was doing.  
This was the first time that I had seen Operations Research.  And I 
realized that this was the type of work I wanted to do.  Since his 
degree was far more marketable, we ended up in Canada for a year, 
where he had a position at the University of Western Ontario.  I 
was fortunate that he understood that I too wanted a career, so that 
year we sent out applications to colleges and universities in New 
England.  We chose New England because of the density of 
schools.  We figured that our probabilities were good that we 
might both find positions.  And we did.  He took a position at the 
University of Connecticut, and I at Emmanuel College in Boston.  
That was 1973.  We were living in Connecticut, so even though I 
enjoyed my year at Emmanuel, the commute to Boston was tough.   
 
George Akst: You graduated in 1972.  During these initial years before the Coast 
Guard Academy, other than your teaching, did you do any research 
in mathematics; and if so, what sorts of research? 
 
Janet McLeavey: The year that I was unemployed (1972-73), I continued working on 
the Bieberbach conjecture and did some extensions to my thesis.  
This work was published in the Transactions of the American 
Mathematical Society in 1974.  But after that, I truly wanted to 
change my interest.  Meanwhile, my husband was working on 
reliability problems, and I became interested in this area.  We 
looked at optimization for reliability systems and worked on 
research that led to our article in Management Science on standby 
systems with non-decreasing failure rates.  I began to shift my 
interest to probability and optimization. 
 
George Akst: So, you quit your teaching job due to the commute and did some 
research the following year.  What next? 
 
Janet McLeavey: Actually, I taught at Emmanuel for the 1973-74 academic year.  
After commuting back and forth to Boston, I realized that it was 
time to put my resume out again.  At this point, I even considered 
actuarial work and had received an offer from an insurance 
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company in Hartford.  I had also sent out resumes for other 
academic positions.  I was thrilled when the Coast Guard Academy 
invited me for an interview. 
 
George Akst: So, you applied to the Coast Guard Academy – they had an 
opening.  How did that go?  Tell me about your interview with the 
Coast Guard Academy. 
 
Janet McLeavey: Looking back, I was fairly naive.  It never occurred to me that 
there might not be other women at the Coast Guard Academy.  My 
interview was with three wonderful people: Professor Ernie 
Manfred, Professor John Donnellan, and Lieutenant Commander 
David Sandell.  What made my application attractive to them was 
that the Coast Guard Academy had only recently started majors.  
Until that point, cadets all received an engineering degree.  The 
department was in the midst of developing their mathematics 
major.  My background in Real and Complex Analysis fit what 
they were looking for at that point.  One of the questions that I was 
asked was, “Would I be comfortable teaching in an all-male 
environment?”  I have to laugh, because I said, “Well, I have four 
brothers, so, I'm used to men.  Since I went to an all-women’s high 
school and college, I'm also familiar with the pranks that folks in 
single-gender schools are capable of.  And finally, my graduate 
program at Indiana was mostly men.  So, I don’t have any problem 
teaching at an all-male institution.”  The interview was interesting, 
they made me an offer, and I took it. 
 
George Akst: Now it's 1974 and you sort of have a mind shift towards applied 
math and Operations Research.  And you wind up taking a job at 
the Coast Guard Academy where they're looking for a pure 
mathematician with background in Real and Complex Analysis.  
How did you sort all of that out? 
 
Janet McLeavey: [Laughing] This is why I usually don’t look back, because then I 
have to make sense of what I did.  Actually, I don’t think there 
really is a boundary between pure and applied mathematics. Also, I 
will always be attracted to the beauty of pure math.  Primarily, I 
am a teacher.  I love the joy of teaching, and it is a profession that I 
greatly admire and respect.  The opportunity to teach was 
extremely appealing to me.  The first time I walked into a Calculus 
class as a teaching assistant at Indiana, I knew immediately this 
was what I wanted to do with the rest of my life.  So here I was 
given that opportunity at the Coast Guard Academy.  Also, I 
looked at the Coast Guard and realized that I liked them and their 
mission.  I liked what they were about, and I was honored to have 
the opportunity to be part of this team.  
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George Akst: Did they have, or did you begin to create applied mathematics 
courses in the early days when you were teaching, or did you stick 
to the more traditional pure mathematics kinds of courses for the 
major? 
 
Janet McLeavey: In those days, and even now, the Mathematics Department at the 
Coast Guard Academy is a small department, and we had to wear 
many hats.  So yes, I taught calculus, multivariable calculus, 
differential equations, statistics, probability theory, complex 
analysis, and the advanced calculus courses.  At that stage, we 
weren't ready to become an applied Math Department.  However, 
we were starting to introduce computers to the cadets.  We had 
remote access to a computer at Dartmouth.  This was a 
breakthrough for me, because I had taken a computer course in 
college using punch cards with the old IBM 1620.  We were taught 
machine language and then Fortran.  That experience made 
working with computers very frustrating.  As those of us who used 
punch cards remember, you lived in fear that you might drop them.  
There were so many reasons not to like the computer.  But, at the 
Coast Guard Academy, because of the connection to Dartmouth, I 
taught myself Basic.  That's when I fell in love with computers.  I 
realized this was a language that enabled me to “talk” to this box 
of wires, and it could understand me.  It opened up the whole area 
of using computers for applications. 
 
George Akst: Why don't you talk a little bit now about your transition from math 
to computers and OR over your career at the Coast Guard 
Academy. 
 
Janet McLeavey: Well, in 1979 our first child Christine was born.  In those days, 
there wasn’t maternity leave nor a Child Development Center.  The 
expectation was that I would be at work all forty hours.  At this 
point, we lived in Rhode Island as my husband was teaching in the 
School of Business at the University of Rhode Island (URI).  I took 
a visiting professorship in the Mathematics Department at URI as 
it offered more flexible hours.  However, when our second child 
Andy arrived in 1981, I made the decision to stop teaching and 
concentrate on our children.  In terms of maintaining a career, it 
was a gamble, but it was worth it.  After both our children started 
grammar school, I began to take graduate classes in Statistics and 
Operations Research at URI.  This is when I started to transition to 
stochastic processes, OR, and more computer work.  During this 
time, I was fortunate to have the opportunity to work with Saul 
Saila who was a very well-known and distinguished professor of 
Oceanography at URI.  We published a preliminary paper on the 
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development of a stochastic model used to predict the recovery of 
coral fish populations following blast fishing in the Philippines.  In 
1987, I again had an opportunity to teach in the Math Department 
at URI.  This was fortunate as it kept my resume current.  Thus, 
when a position opened at the Academy in 1989, I applied and was 
invited back.  At this stage, the Math Department had a 
Mathematical Sciences degree.  There were two tracks.  Both 
tracks required a mix of math and computer courses.  In the last 
two years, a cadet would specialize in either math or computers.  
The department also offered a course which was an Introduction to 
Operations Research.  It was fortunate that I had begun the 
transition to OR, so I was ready to teach that Intro course.  Then, 
sometime in 1993 or ‘94, you might remember the downsizing that 
took place in government.  We were all expected to cut our 
budgets, including the academies.  At that point, due to 
downsizing, we lost a number of instructors in our department, in 
particular, in the computer science area.  With this drastic loss of 
resources, we knew we needed to revamp our major.  We had 
many young lieutenants (O-3s), who had received a master’s 
degree from Rensselaer Polytechnic Institute (RPI) before 
returning to the Academy to teach.  Most were getting degrees in 
Operations Research.  We had the horsepower.  So, I think it was 
in 1994 that I was tasked with heading a committee to build a new 
Operations Research major for our department.  I recall that at 
some point I put together a plan of study.  Fortunately, the 
committee endorsed the plan, the department liked the flow of 
courses, and eventually the Academy approved the new major.  We 
adjusted our undergraduate program of study, and I think our first 
OR degree was given in 1997.   
 
Bob Sheldon: When I started teaching math at the Air Force Academy, the new 
math instructors were assigned to teach four or five sections of 
freshman calculus per semester.  And that's all we taught.  That 
gave us a very good introduction to writing good lesson notes, 
because you had to teach the same class multiple times.  Did you 
do something similar at the Coast Guard Academy when you 
started teaching there? 
 
Janet McLeavey: Yes, I did.  We still do start our young lieutenants with calculus.  I 
think it's a very wise way to begin as a new instructor.  In your first 
year, you only teach freshmen calculus.  The next year, you might 
teach multivariable calculus along with another course offered in 
the department.  What this does for the new instructor is to give 
him or her an opportunity to see what the cadets have learned.  
This way as you teach more advanced classes, you are aware of 
what the cadets should know.  When I started, there was one year 
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that I taught five sections, four of which were multivariable 
calculus.  With the old chalkboards, you could still see what you 
had previously erased.  This added confusion as I wondered, “Did I 
just discuss this, or was this from my previous class?” 
 
Bob Sheldon: How many students did you have in each classroom? 
 
Janet McLeavey: One of the benefits of the Coast Guard Academy is that, until 
recently, we've been able to cap our classes at about 20-24.  
 
Bob Sheldon: Most of our classes at the Air Force Academy were 24; that was 
the size of the classrooms.   
 
You taught four different sections of the same class.  Did you 
notice a difference in personality between the classes?   
 
Janet McLeavey: Absolutely.  Some cadets have a great sense of humor, which 
affects the others, making the class atmosphere more relaxed and 
fun.  Then there are sections where everyone is just ready to learn 
100% of the time.  They will keep you on your toes.  The hardest 
are the sections with cadets whose major requires them to take 
your course.  They are tough to keep motivated.  I recall one 
section, when I first started at the Academy.  It had a group of 
engineers who sat in the back and were resistant to the course.  
One day, on their way out of class, I stopped them.  We talked 
about their demeanor.  They explained that they didn’t know why 
they had to take multivariable calculus.  After we talked about how 
it related to some obvious engineering applications, the change in 
their attitude was amazing.  Even now, after all these years of 
teaching, “some sections give you energy, and other sections take 
every ounce from you.”  Just the difference in the level of 
enthusiasm. 
 
Bob Sheldon: Another phenomenon among the military academies is keeping 
freshmen awake in class.  Because during their freshman year, 
they're training pretty hard.  When I had a class right after lunch, 
these were the hardest to keep awake.  Students would go to lunch 
and then come back and sit in a math class, and they’d fall asleep. 
 
Janet McLeavey: We call that the “Z-burger phenomenon.”  Cadets seemed worse 
when they had cheeseburgers for lunch.  As an instructor, it’s your 
obligation to wake up a cadet who's falling asleep.  You can 
always have them stand up to get their blood circulating.  But then 
occasionally, I have had a student who I knew was understanding 
the material whether he/she listened to me or not.  So yes, I might 
have cut them a little extra slack. 
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Don Timian: Let me take you back to 1976.  Can you give us a little synopsis of 
how you helped get the Academy ready for their first class that 
included women, and some of the issues that you had to work your 
way through?   
 
Janet McLeavey: Just to go back a little bit.  When I first got to the Academy, I 
would say that I was welcomed by the majority of faculty and 
staff.  Perhaps my ability to win some racquetball matches helped 
that acceptance.  However, there was one officer who asked me, 
possibly what others were thinking, “Why would a woman want to 
teach at the Coast Guard Academy?”  I'm sure there were some 
faculty and staff who asked similar questions about enrolling 
women cadets.  Some might even have thought that it was a 
venture that would surely fail.  Nevertheless, I felt that in general, 
the administration and faculty were open minded to the advent of 
women.   
 
 Commander Kathy A. Hamblett, Coast Guard Academy Class of 
1980, wrote an interesting recollection of the first class of women 
cadets at USCGA called “The Long Blue Line: Class of 1980 – 40 
years of women at the Academy” posted on the USCG web site: 
https://www.mycg.uscg.mil/News/Article/2427438/the-long-blue-
line-class-of-198040-years-of-women-at-the-academy/ 
Commander Hamblett’s article begins, “In recognition of 40 years 
of women graduating from the United States Coast Guard 
Academy, the following letter from the Class of 1980 women was 
read at the virtual graduation ceremony for the Class of 2020 
women.”  The letter includes these observations: “As members of 
the first class with women, we experienced diverse reactions to our 
presence, both in opposition and support as we broke ground for 
generations of women to follow.  Since May 1980 over 1,850 
women have graduated from the Academy, earned officer 
commissions, and proudly served our country.” 
 
Here are some of my own recollections from that year.  The 
biggest problems occurred in the barracks with the male cadets.  
They had been part of an all-male institution that now was bringing 
in a class with women.  It’s not surprising, as we are all reluctant to 
change.  Perhaps a generality, but at that point we were probably 
attracting more conservative young men.  This may also have 
contributed to the difficulty of integrating women into the Corps.   
 
In 1975, Admiral Siler, then the Commandant of the Coast Guard, 
made the decision to admit women to the Academy.  Changes 
needed to be made quickly, and so a planning committee was 
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immediately formed at USCGA.  I was thrilled to be a member of 
this committee and to have the opportunity to contribute to the 
preparations for the class of 1980.  We needed to tackle many 
logistical questions. How to arrange space and facilities in the 
barracks?  How to have enough women’s sports and what types of 
sports?  How to get the upper-class cadets ready for women?  It 
was indeed an exciting time. 
 
The first class of women arrived at the Academy in 1976 and 
survived through their own grit and youthful resilience.  There 
were faculty and staff who supported them.  I was part of an ad hoc 
group that met weekly to find ways to assist these young women.  I 
fondly recall the other members were Ms. Leola Pope (Academy’s 
Social Director), Fr. Larry Keefe (Catholic Chaplain), and Nancy 
Smith (coach for one of the women’s new sports teams).  We 
targeted our efforts to help the women cadets get through the 
challenges they were facing.  We did our best to support them as 
they integrated into the Cadet Corps.  These young women were 
not complainers, but they just needed to be heard.  Often it was just 
our being available to listen and support them that helped as they 
struggled through this assimilation process.  I knew many of those 
women from the Class of 1980 personally, some of whom I am 
still in contact with.  Looking back, I think that it would have been 
better to have accepted a larger number of females.  They were too 
small a cadre within the Corps.  I have nothing but respect and 
admiration for the women who enrolled but, in particular, for the 
ones who graduated and were commissioned at the end of four 
years.  It is noteworthy that no one today questions whether 
women should be a part of the Corps. 
   
George Akst: How was the attrition for women in the early days? 
 
Janet McLeavey: The first class was not very large.  Only fourteen women 
graduated.   
 
George Akst: Out of … 
 
Janet McLeavey: Thirty-eight women who were accepted into that first class.  
 
George Akst: What was the attrition like on the male side? 
 
Janet McLeavey: At that point in time, there was a story that the new fourth class 
would line up, and the superintendent would say, “Look at the 
person to your left and your right.  One of you will probably be 
gone.”  I think those were apocryphal stories, but it was a fairly 
high attrition rate.  Nevertheless, the attrition for the women was 
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24 out of 38 while the male attrition rate was much smaller.  At 
this point, I am happy to say that our graduation rate is much 
higher for both male and female cadets.  The percentage is 
somewhere in the mid to high eighties.  It’s also great to note that 
women are well-established members of USCGA and make up 
close to 40% of the Corps. 
 
Bob Sheldon: When you were crafting the Operations Research major and the 
curriculum for that, did you get any free advice from your 
husband, or did you take it from the other Coast Guard instructors 
who went to RPI? 
 
Janet McLeavey: It was a combination.  We already had an introductory Operations 
Research course, and it seemed clear that we could expand upon 
this material to create several new courses.  We kept a very strong 
math program with three semesters of Calculus, Differential 
Equations, and Linear Algebra.  Also, Probability Theory and 
Mathematical Statistics remained in the program.  Linear 
Regression as well as four modeling courses, two deterministic and 
two probabilistic, were added to the major.  We then asked 
members of the OR communities at RPI and the other service 
academies, as well as some members of the Institute for Operations 
Research and the Management Sciences (INFORMS) for their 
appraisal of our new major.   
 
Later, when I was Department Head, I invited Jim Lowe and Andy 
Armacost from the Air Force Academy to assist us with a 5-year 
review of our OR program. 
 
Bob Sheldon: Most of our readers are familiar with the size of the Air Force 
Academy, West Point, and Annapolis; roughly 4,000 students at 
each.  How many students are at the Coast Guard Academy? 
 
Janet McLeavey: It has fluctuated over the years.  When I started, we were over 900, 
at times it has dropped to 800, and then risen back up to 1,000.  
Presently we’re closer to 1,100. 
 
Bob Sheldon: From your background bio, we know when you became head of 
the Math Department.  How did it come about that you became 
head of the Math Department?  Was it attrition?  The other people 
died away and you moved up naturally?  Or were you picked from 
a group of folks?   
 
Janet McLeavey: I think it was the former.  I simply was told that it was my turn.  
So, I said, “Oh, okay.”  It was 1998 when I became Department 
Head.  It was an eye opener.  You begin to see things from a 
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different perspective than as a faculty member.  I often described 
that position as being similar to the rubber tube that serves as a 
bumper between the dock and a ship.  You’re getting hit from both 
sides.  You have the faculty looking to you for guidance, resources, 
and assistance.  Meanwhile, you have the administration wanting 
help with problems that sometimes impact the faculty.  There were 
a lot of demands, which I think every Department Head 
appreciates.  Also, by that point, the OR major was just a couple 
years old, and it was what I would call a fledgling.  There was true 
concern that it might not survive.  I spent a lot of time and effort 
seeking projects to raise our visibility, as well as to benefit the 
cadets.  I also realized that we needed to have a much stronger 
computer component.  We introduced some computer courses into 
the program, Simulation being one of them.  We had a computer 
language course in which we taught both Visual Basic and Visual 
Basic for Applications (VBA).  This choice of language was due to 
the use of Excel at Headquarters.  Giving cadets a tool like VBA 
made them very adept when working on projects for Headquarters.  
We also introduced a Discrete Math course.  At that point, I 
suggested that we change the name of our major to Operations 
Research and Computer Analysis (ORCA).  Perhaps we were a 
little ahead of our time, because now the term “analytics” is more 
common.  I think our Computer Analysis was an attempt to 
describe that we were combining analytics with the power of the 
computer. 
 
I want to mention that since then, we have expanded the computer 
component of our major.  Python is now taught.  In addition, we 
have an Information Systems course that includes database 
concepts, design, and applications.  We also have Algorithms with 
Applications, and in spring 2021, a Machine Learning course will 
be introduced.  The 5-year departmental plan is to increase the 
number of courses in Machine Learning, Artificial Intelligence, 
and more Data Analytics.   
 
Bob Sheldon: Did you have any contact with the operational side of the Coast 
Guard when you were crafting your higher-level courses in 
Operations Research?  Did they give you any kinds of problems 
that they’d like these OR grads to be able to handle? 
 
Janet McLeavey: It was more the other way around.  The lieutenants who were 
coming back to teach in our department with OR master’s degrees 
certainly knew its value to the Coast Guard. Now we had to 
generate interest and awareness of OR in the Coast Guard. There 
were many people at Headquarters who did have OR degrees and 
immediately understood our value.  One of the first things that I 
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did when I became Department Head was to make connections 
with OR folks at CG Headquarters, also at the Aircraft Repair and 
Supply Center, as well as other operational units. The goal was to 
find projects for the seniors in our ORCA major.  We did get 
projects, and the projects generated interest in the ORCA major 
amongst the operational Coast Guard. 
 
George Akst: Is that part of the of the curriculum, to take on an external project 
and work on it throughout your senior year? 
 
Janet McLeavey: Yes.  As a department, we seek projects from the Coast Guard.  
When I first started, it meant a lot of phone calls, trying to get 
someone interested in offering us a project.  Now we're at the point 
where units seek our ORCA majors to help with their projects.  I 
think this year we received 30 different proposals, all looking for 
ORCA majors.  That's well beyond what we can handle.  We are a 
small department and each project requires a mentor.  The faculty 
pares down the number of potential projects.  We consider which 
are possible to complete within a semester, would best apply the 
skillset of our ORCA majors, and would be of value to the Coast 
Guard.  After we filter the projects, then the cadets choose which 
ones are of most interest to them.  But yes, a senior project on a 
Coast Guard-related issue is part of our major requirement.  We 
don't have the capability to run them for the full year, but cadets do 
start in late November to make contact with their project sponsor.  
Ideally, we prefer to have three or four students on a project, but 
sometimes we have had to allow five students.  This decision is 
based on the size of the senior class and the number of faculty 
within our department who are available to mentor a project. 
 
Bob Sheldon: How many OR majors do you have from year to year? 
 
Janet McLeavey: When we first started, I think we had roughly eight to ten majors. 
Basically, no one knew what Operations Research was.  And then 
we began to grow.  I like to say that “our reputation” began to 
precede us, and we started to attract more majors.  The number is 
usually somewhere between the mid-20s to mid-30s per class.  
We’ve had a bumper crop these last two years.  We graduated 48 
ORCA majors last year and we have 41 seniors this year.  It’s 
definitely a major that is growing in popularity.  Based upon the 
size of the enrollment in the new Machine Learning course, we 
suspect that this will also increase interest in our major.  
 
Bob Sheldon: Can you give us an idea of the kinds of jobs the OR grads go to 
when they go out into the operational Coast Guard? 
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Janet McLeavey: Every graduate is ship ready, so for roughly 85% of them, their 
first tour is on a cutter.  Of the remaining graduates, about 10% go 
to flight school and the other 5% go to ashore billets.  Typically, 
ORCA graduates find they can make an impact on the efficiency of 
their units.  After their first tour, choices are quite varied.  An 
officer might choose to remain onboard a cutter or at an air station, 
while some move to work at a sector.  ORCA specialties can be 
applied at Headquarters, the Aviation Logistics Center, as well as a 
variety of staff billets at the district level.  Once a unit or district 
recognizes an officer with an ORCA degree, they are typically 
sought out to help with operational or data concerns.  
 
Bob Sheldon: How many of those OR majors go on to graduate school after their 
first operational tour in the Coast Guard? 
 
Janet McLeavey: If officers come back to teach at the Academy, they'll need a 
master’s degree in Operations Research or a related field.  If 
subsequently they are chosen to be a member of the Permanent 
Commissioned Teaching Staff (PCTS), then they will return to 
graduate school to earn a PhD.  There is another group of officers 
who are selected for graduate degrees so that they can work at 
Headquarters, the Aviation Logistics Center, or at the District 
level.  At present, the numbers for this group are not large, 
somewhere between two and five each year.  However, with the 
creation of a new sub-specialty in Operations Research and Data 
Analysis Professionals, the number of officers selected for 
graduate programs in these fields is expected to grow significantly. 
 
George Akst: Can you talk about the makeup of the department?  It sounds like 
you have rotational officers, you have permanent Coast Guard 
officers, and then a group of civilians.  What does the department 
look like? 
 
Janet McLeavey: We’re a small department with 14 members.  There are five 
rotating officers, three PCTS, and six tenure track civilians.  At 
times, we will have non-tenure track civilians as replacements for 
faculty on sabbatical, or PCTS who are on leave to complete their 
PhD.  It makes for a very interesting blend.  The civilians and 
PCTS have the long view of the Math Department and the 
Academy, while the influx of new rotating officers brings fresh 
ideas.  Sometimes their enthusiasm needs to be tempered, as some 
are ready to ramp up the level of our courses.  We need to remind 
them that we're teaching undergraduates.  But it's good.  I’ve 
learned so many new ideas as well as different software as a result 
of their input.  For example, they’ve pushed me into learning and 
using R in our courses. They come back so excited about what they 
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have learned in graduate school, and so they move our department 
into new fields and interests.  I think it's a genius mix.  
 
Bob Sheldon: Has that mix changed in your department over the years? 
 
Janet McLeavey: Not much.  I think it's always been close to evenly divided.  
Slightly more than one-third civilian faculty who are the PhDs.  
Maybe a little less than a third PCTS, who also hold a PhD.  And 
then another third rotating military.  It seems to have been very 
consistent with these ratios.  There was a discussion at one point 
about whether we should continue to have PCTS.  The hands went 
up very quickly to support them.  They offer another perspective 
and a very valuable one. 
 
George Akst: What's the typical tenure of your permanent military faculty? 
 
Janet McLeavey: Typically, they retire close to the 30-year mark. 
 
George Akst: So, they spend all those years at the Academy, and when they 
reach a total of 30 years, they retire?  
 
Janet McLeavey: No, not all of their time is spent at the Academy.  Usually our 
officers have spent time in other missions before applying to teach 
at the Academy.  Typically, the candidates who apply for PCTS 
have had some experience elsewhere and then as a rotating 
instructor in our department.   
 
George Akst: How many years of that is at the Academy? 
 
Janet McLeavey: Once selected for PCTS, these officers would spend the remainder 
of their career at the Academy.  On average, that’s probably 
around 20 years at USCGA. 
 
Bob Sheldon: One of the things professors have to do besides teaching, is 
research to maintain their credentials.  What kind of research do 
your professors do there?  And where do they find their customers? 
 
Janet McLeavey: Because of our heavy teaching workload and subsequent 
availability to cadets, doing individual research has always been a 
challenge.  For most of us in the Math Department, our work on 
the senior projects is what has maintained our scholarly life.  Many 
of us made the conscious choice that our research would be done 
along with and for the benefit of our cadets and the Coast Guard.  
Each project is different and brings its own intellectual challenges.  
At the completion of each project, a professional report is 
submitted which details the process and results of this work.  This 
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is the primary deliverable to the project sponsors.  Many of these 
reports would be ideal for the INFORMS Journal on Applied 
Analytics. 
 
Bob Sheldon: Can you give me some examples of the research you've been 
involved in that you're most proud of?   
 
Janet McLeavey: The senior projects make me most proud.  Over the past twenty-
one years, I have mentored over thirty different projects on a 
variety of Coast Guard mission objectives.  The other scholarly 
work that I am personally proud of is my Discrete Event 
Simulation text.  It has taken many years to write and refine this 
book.  For me, the projects and my book have kept me very 
intellectually active.  
 
It is difficult to look back and select which projects I am most 
proud of, but I will mention a few of the more recent ones as I can 
more easily recall them.  In the spring (2020) the Coast Guard 
Research and Development Center (RDC) sponsored an interesting 
project.  Currently, the Coast Guard uses a very costly software called 
Coast Guard Maritime Operational Effectiveness Simulation 
(CGMOES).  The RDC’s proposal was for us to use a commercial 
off-the-shelf software to create a simulation of the Coast Guard’s 
patrol time spent in drug interdiction in certain areas of operation.  
We were to compare the relative mission effectiveness of different 
cutter fleets.  The results from this project were found to be relatively 
consistent with the drug interdiction success rates of these fleets when 
using CGMOES.  This supported the possibility that a suitable 
commercial simulation tool could be used to complement the more 
sophisticated CGMOES software.  
 
Another example came two years ago when District 9 (D9) 
sponsored a resource allocation project.  On Lake Michigan, 
USCG Air Station (AIRSTA) Traverse City is operational all year, 
but from Memorial Day to Labor Day two additional Air Facilities 
(AIRFAC), Muskegon and Waukegan, are activated.  During this 
time period, one of these three responds to a search and rescue 
(SAR) case.  Using existing data, this project simulated different 
scenarios to examine if both AIRFACs, as well as the number of 
helicopters associated with each, are appropriate for the number of 
SAR cases that occur.  Multiple performance metrics were used to 
demonstrate the relative value of each scenario. 
 
A third example came from the Aviation Logistics Center (ALC), 
which is the centralized hub for the distribution of parts to all 
Coast Guard Air Stations.  Their project (2018) was to analyze 
their data on HH-65 parts consumption during and immediately 
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following major hurricane response efforts.  When a major 
hurricane makes landfall, an air station within the impacted area 
may request extra helicopters to assist with the search and rescue 
operations.  The HH-65 Dolphin helicopters have been the 
predominant asset used for hurricane response efforts.  The ALC 
wanted a list, abstracted from their dataset, of all HH-65 parts that 
are historically ordered during hurricane relief efforts.  This was to 
help them plan for future surge responses.  In addition, the ALC 
wanted an algorithm, based on the number of helicopters and the 
anticipated length of the surge, that would predict the number of 
parts and type needed as well as the corresponding cost. 
 
Going back a few years (2013), the RDC sponsored a project to 
compare the effectiveness of differing flight search patterns that 
are used to locate semi-submersibles.  These vessels are a blend of 
the low profile of a “go-fast” boat with a large cargo capacity. 
Detection of these vessels is of extreme importance in preventing 
drugs and weapons of mass destruction from reaching the United 
States.  A team of cadets explored different options and decided to 
learn how to use Satellite Tool Kit, now called Systems Tool Kit.  
Again, it's just the creativity of handling these projects that leads 
into many different and new directions.  This is what makes them 
so important to the intellectual life of all of us in our department. 
 
There are so many projects that I recall, but the last one that I’ll 
mention is one of my first projects (1999).  A hurricane had 
recently hit the Aviation Logistics Center located in Elizabeth City, 
North Carolina.  At the time, this center was called the Aircraft 
Repair & Supply Center (AR&SC).  The high wind speed caused 
over a million dollars in damage to the base.  In preparation for 
large hurricanes, external bulk materials (EBM), which were stored 
outside and worth tens of millions of dollars, were brought into the 
warehouse.  This was at a tremendous cost and effort, which 
impacted the amount of time that was available to prepare other 
areas of the base.  AR&SC sponsored a project requesting the 
cadets to develop a strategy to determine which materials could be 
left outside during a future hurricane.  In particular, they wanted an 
analysis of how the EBM units should be stacked and, if necessary, 
bolted so that their total weight and surface profile would sustain 
high wind speeds.  It was a bit of an engineering question which 
involved some very careful analysis of the minimum number of 
EBM units that needed to be stacked and, if necessary, bolted.  A 
non-linear function was defined to represent the sum of the 
moments for the corner opposite to where the wind acted.  Based 
on the results from applying Solver (Excel), each type of EBM had 
its own table relating increasing levels of wind speed to the 
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number of items required for stacking.  It also indicated at what 
speeds there was not a sufficient number, so the stack needed to be 
bolted.  It remains one of the more memorable projects that I 
mentored. 
 
George Akst: Let me ask the same question from a slightly different perspective.  
You gave us the projects that you thought were the most creative 
and interesting.  If I asked the Coast Guard, “Which projects had 
the most impact; in other words, we got a solution from the 
students, and bam, we did something, and it made things more 
efficient.  Saved us a lot of money.”  Do you have a different 
answer or any particular project in mind that any of the students 
did that the Coast Guard actually did act upon and found 
worthwhile?  
 
Janet McLeavey: Actually, of the ones that I mentioned, some of them did have 
impact.  The District 9 (D9) aviation SAR plan for Lake Michigan 
gave decision makers some supporting analytic information in their 
determination as to what to do with the two seasonal air facilities.  
In addition, the project quantifying costs associated with HH-65 
helicopter response to hurricanes supported the Aviation Logistics 
Center’s request to seek reimbursement for some of their costs 
associated with these emergencies.   
 
Looking back, one of the earlier projects (2002) was an inventory 
analysis of parts at the AR&SC (now ALC).  It was a complete 
review of the types and number of parts that were in the ready for 
issue inventory.  It associated parts with the aircraft that required 
them and also considered lead times for supply and variability in 
demand.  This work, along with an earlier cadet internship, 
highlighted inventory that could be stocked out with zero impact 
on Coast Guard aviation.  It resulted in a couple million dollars 
that could be transferred to other resource requirements.   
 
Another project (2000) that had significant impact was sponsored 
by the Office of Workforce Planning at Headquarters.  A model 
was designed that forecasted the “ideal” flow of a year group of 
officers over a thirty-year period.  It considered attrition rates, 
accession requirements, and promotion points so as to have a 
sufficient number of qualified officers at each rank.  This project 
was well received at Headquarters. 
 
Bob Sheldon: One of the goals of MORS is to bring together operations research 
analysts from the various services and cross channel information 
and ideas.  How does the Coast Guard OR community relate with 
the rest of the military OR communities? 
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Janet McLeavey: Many in the Coast Guard operations research communities are 
working at top speed and find it difficult to appropriate time for 
other interactions.  Speaking for our department at USCGA, I think 
this is one of the things we deeply regret.  Our workload is high, 
and it leaves us with little opportunity to interact with other 
colleagues. This year, the Math Department at USCGA had the 
privilege to host the MORS Symposium (2020).  Unfortunately, 
because of COVID, the meetings were virtual.  It was still a very 
successful conference, but disappointing that colleagues could not 
attend in person and enjoy all that our great Academy has to offer. 
This was the year that we stepped forward as a department and 
made the commitment to be a more active part of MORS.  We look 
forward to continued interactions with other military operations 
research communities. 
 
George Akst: I'm very familiar with the OR organizations across the military 
services, and I seem to recall some four to six years ago, or so, I 
was called in by a very small group of people at Headquarters, 
Coast Guard.  I think they were standing up, or they had a small 
group of OR analysts, within the Headquarters there.  And they 
were just looking for some guidance and thoughts about how they 
could move forward as a group.  Can you talk a little bit about the 
Coast Guard OR cell and your interactions with them, if it even 
still exists? 
 
Janet McLeavey: In the early 2000s, I had discussions with several officers who 
understood and wanted to promote operations research at 
Headquarters and ALC.  Given that we had just started an 
ORCA degree at the Academy, they recognized the influence 
that we could have on the growth of this specialty.  More 
recently, some officers with OR backgrounds created an 
informal group known as the Operations Research & Data 
Analysis Working Group (ORDAWG).  They continue to meet 
regularly to discuss where OR, Artificial Intelligence, and 
Machine Learning fit in the Coast Guard.  These grassroots 
efforts highlighted and promoted the value that OR analysts 
bring to the Coast Guard.   
 
George Akst: It's still not fully set up yet? 
 
Janet McLeavey: No, but in 2014, the Modeling, Simulation, Analysis Branch 
(formerly the Modeling and Simulation Center of Expertise) was 
established at the Coast Guard RDC here in New London.  It 
houses operations research experts who answer some “what if” 
questions posed by Coast Guard units.   
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This past August (2020), the Data Readiness Task Force (DRTF) 
was chartered by the Vice Commandant.  It is a two-year working 
group to study and recommend where the Coast Guard should 
consolidate its efforts.  It will evaluate how to utilize members of 
our workforce; in particular, how to leverage current OR 
analysts and others with data management competencies.  
  
Recently, it was announced that the Coast Guard has a new 
subspecialty in Operations Research & Data Analytics 
(ORDA).  In particular, CG has identified and recoded nearly 50 
billets, from O3 to O6, and is anticipating more.  There is strong 
momentum in recognizing the importance of OR and Data 
Analysis in the Coast Guard.  Our ORCA major aligns so well 
with these expectations.  The future looks outstanding for our 
graduates.  Officers with these specialties have so much to offer 
Coast Guard operations.  This is definitely something that we've all 
wanted for the past 20 years, and now it's coming to fruition. 
 
Don Timian: Is this DRTF a direct report to the to the Commandant of the Coast 
Guard?  Or does it fall under the ops branch or the logistics branch 
of the staff that supports the Commandant? 
 
Janet McLeavey: They will report the results of this study directly to the Vice 
Commandant.   
 
Bob Sheldon: I have a current-day question.  One of my neighbors is a professor 
at George Mason University and he's struggling with teaching 
online due to COVID restrictions.  I know you're doing the same 
thing.  How is it going at the Coast Guard Academy?  Is it mostly 
online or all online? 
 
Janet McLeavey: The cadets came back after summer assignments and remained at 
the Academy until the Tuesday before Thanksgiving.  While cadets 
were at the Academy, instructors had the option to teach remotely 
or in person.  Many of our classrooms are not large enough to 
accommodate social distancing for a complete class of cadets.  As 
a result, if you chose to teach in person, you might have a subset of 
cadets one day and another subset the next.  It meant that you still 
had to have lectures available to those not attending in person.  I 
think most instructors chose to teach remotely.  I laugh because 
I've never worked so hard as I have this semester.  [Laughing] In 
part, it’s probably because we flipped our Multivariable and 
Simulation classes.  We are recording the lectures in advance so 
that the cadets listen to them before attending class.  Then the 
remote class is held as a recitation where cadets are expected to 
participate in discussing applications of this material.  This gives 
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us the opportunity to call on cadets, to ask what the problem is 
about, and what they need to do to solve it.  We're holding them 
responsible to listen to the videos and then come prepared to 
participate in class.  I think it's a tremendous way to teach.  After 
all these years of teaching, I think this flipped classroom approach 
is wonderful, but it is a tremendous amount of work for the 
instructor.  It takes a lot to prepare videos.  Some of the things that 
I've had to learn this year is how to record videos.  How do you 
edit videos after you've recorded them?  This is a new technology 
in and of itself.  It's been a challenge.  I am really pleased to report 
that the cadets in these courses are doing better learning the 
material and being prepared for class than I've seen in the past. 
 
Bob Sheldon: Do you have some way you’ll be able to compare this year to 
previous years, on how well the students are actually learning? 
 
Janet McLeavey: My comparison is purely subjective and based on the 
“uncountable” number of years that I have been teaching 
Multivariable Calculus.  We were able to schedule hourly exams in 
an auditorium so that they could be taken in person.  The exams 
contained questions of the same magnitude that we've asked in 
previous semesters, and they required showing all steps to solve a 
problem.  My sense is that the current students are doing better 
than past cadets.  At the same time, the circumstances are 
dramatically different, and I haven’t done a more formal test of this 
hypothesis.  You'll always have your top students, but it does seem 
that more students are doing better on exams. 
 
Bob Sheldon: Are you on a professor emeritus status yet, or are you just hanging 
on there as a professor for a long time? 
 
Janet McLeavey: [Laughing] What you’re asking is, “What's my future hold?”  I'm 
still an active professor.  I like to think that I'm still making 
contributions to the department and to the cadets.  When I was 
teaching in person, I never needed anyone to remind me where my 
class was!  So, I felt I could stay on.  But as I jokingly say, “I 
recognize I’m coming up on my sell-by date”, so I'm looking 
seriously at retirement. 
 
George Akst: I presume you're a government civil servant.  How does the civil 
service work at the Academy?  Is it the standard government 
service status, or do you have a special educational scale that they 
use at some of the other educational institutions? 
 
Janet McLeavey: Our faculty status was modeled originally to imitate the Naval 
Academy, so we do not have a government GS rating.  Our 
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retirement plans are the same as other federal employees.  Our 
promotions are based on academic promotions. 
 
Bob Sheldon: I’m going to ask a few side questions.  What are your reading 
preferences - both pleasure and professional reading? 
 
Janet McLeavey: Well, I have to confess that over the years, because I have 
commuted so many miles, living in Rhode Island and working in 
Connecticut, I have become “addicted” – perhaps too strong a term 
– “relied” on audio books.  I have maintained an avid interest in 
history and have listened to historical novels and biographies.  I 
also have enjoyed biographies of scientists and mathematicians. 
Humorous novels such as those by P.G Wodehouse are some of 
my favorites.  It's opened up a world of enjoyment to the point 
where sitting and reading a book is not one of my pastimes.  I think 
that’s mainly because at the end of a day working on a computer or 
working on math problems, my eyes are tired.  I prefer to sit back 
and have someone else read a book to me. 
 
Bob Sheldon: I’m an audiobook fan, too.  I used to commute and get through 
several books.  But working from home, I don't get through as 
many books. 
 
George Akst: Yes, same here.  I commuted half an hour each way or more to 
Quantico.  I worked there for over 20 years.  It was about a book 
every week or two on CD.  I still have my stockpile; I haven't 
listened to a book on CD since I retired about a year and a half ago, 
but I really enjoyed that for the ride. 
 
Janet McLeavey: Yes.  I've learned some Italian, just listening to audiobooks as I 
have driven back and forth.  It's amazing what’s available, 
especially now with YouTube.  You can listen to a lecture in 
mathematics, physics, or any subject of interest.  I hope it's not the 
demise of the written word.  I think people will write books, but 
perhaps in the future, people will listen to them, as opposed to 
sitting and reading.  But I could be wrong; I have been several 
times.  So, I'll take that off the record.  [Laughing] 
 
Bob Sheldon: Have you ever deployed on a Coast Guard Cutter yourself; on 
operational tour? 
 
Janet McLeavey: I've never been on an operational tour.  I did have the opportunity 
to go on a short sail on the cutter Eagle.  That was quite a thrill!  
Looking back, it’s one of the things I should have done more of, 
but I never took the opportunity. 
 
 26 
Bob Sheldon: You didn't get seasick. 
 
Janet McLeavey: Well, I think that was probably part of my hesitation, as I do get 
seasick. 
 
George Akst: We typically offer you the closing.  Is there anything else that you 
would like to add into your oral history? 
 
Janet McLeavey: Besides my family, whom I cherish dearly, and my many good 
friends, my career at the Coast Guard Academy has been a 
significant highlight of my life.  I have been very fortunate.  I’ll 
always be grateful to the committee that took the chance to hire a 
woman in 1974, and then rehire me back in 1989!  The colleagues 
and students that I've known over these years have been 
outstanding and made my life special.  The opportunity to work 
with young cadets who are filled with enthusiasm and a 
willingness to choose a life of dedicated service to our country is 
extraordinary.  I have been blessed to have the opportunity to help 
some of them survive at the Academy, and then go on to become 
officers in the United States Coast Guard.  I will always treasure 
these memories.  When I do close my office door for the last time, 
it will be with a tremendous gratefulness for having had this 
opportunity to be part of this special Corps. 
 
I'm not one to look back over a career, but this has been a 
wonderful opportunity to do that. It was an honor that you spent 
this time to gather my oral history.  I am extremely grateful to you. 
 
